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Table 2
Selected Process Results

Percent of schools (# of schools in parentheses)

Teachers Pratham Classes grouped by
trained materials used abulity
A. Bihar—School Year
Control 1.4 0.8 0.0
(63) (59) (60)
Materials 5.6 33.6 1.6
(64) (63) (63)
Materials, Training 84.4 62.5 3.8
(66) (64) (65)
Materials, Training, Volunteer Support 84.7 69.2 0.0
(68) (65) (65)
B. Uttarakhand
Control 18.9 3.8 14.1
(41) (39) (39)
Materials, Training 29.4 26.3 10.0
(40) (40) (40)
Materials, Training, Volunteer Support 53.8 38.5 5.1
(39) (39) (39)
C. Haryana
Control 0.5 0.5 0.0
(200) (199) (199)
Teaching at the Right Level 94.7 81.0 91.3
(During TaRL classes) (126) (126) (126)
Teaching at the Right Level (Other times) 94.0 1.3 2.0
(155) (149) (149)
D. Uttar Pradesh
Control 0.0
(108)
Materials 30.7
(111)
Four 10-Day Camps 89.9 90.6 79.4
(122) (122) (122)
Two 20-Day Camps 87.8 84.2 83.5
(120) (120) (120)

Note: The Bihar school-year and Uttarakhand evaluations consisted of three interventions. The
first model (evaluated only in Bihar) involved the distribution of Pratham materials with no
additional training or support. The second intervention included materials, as well as training of
teachers in Pratham methodology and monitoring by Pratham staff. The third and most-intensive
intervention included materials, training, and volunteer support. In the Haryana intervention,
efforts were made to promote organizational buy-in, including the creation of a system of academic
leaders within government to guide and supervise the teachers as they implemented the Pratham
methodology; the program was implemented during a dedicated hour of the school day; and all
children in grades 3-5 were reassigned to achievement-based groups and physically moved from
their grade-based classrooms to classrooms based on levels. The Uttar Pradesh interventions used
the in-school “learning camps” model, with learning camps administered primarily by Pratham
volunteers and staff during school hours when regular teaching was temporarily suspended.
When a school was observed multiple times, the average is used for that school.
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Figure 1

UK Exchange Rate, Inflation, and Wage Growth
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Source: Exchange rate from Bloomberg; CPI and real wage growth from Office for National Statistics.
Notes: USD/GBP is end-of-day rate. Inflation is annual change in CPI (series D7G7). Wage growth is
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Figure 1
The Average Price of a Pound of Food by Food Type, 2005-2011
(the price of the median good is normalized to one)
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Note: Figure 1 shows how average prices vary by food type. The numbers have been normalized so that
the median good has a pseudo-price of 1.
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Figure 2

Share Medicare A & B Enrollment in Private Managed Care Organizations
(Medicare Advantage)

(out of total Medicare A & B enrollment)
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Figure 1
Distribution of Student Competency in Language: Baseline and Endline, by
Treatment Status
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Note: In the Haryana intervention, efforts were made to promote organizational buy-in, including
the creation of a system of academic leaders within government to guide and supervise the
teachers as they implemented the Pratham methodology; the program was implemented during a
dedicated hour of the school day; and all children in grades 3-5 were reassigned to achievement-
based groups and physically moved from their grade-based classrooms to classrooms based on
levels. The Uttar Pradesh interventions used the in-school “learning camps” model, with learning
camps administered primarily by Pratham volunteers and staff during school hours when regular
teaching was temporarily suspended. Whiskers represent the 95 percent confidence interval
between intervention and control groups.
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Table 2
Teachers’ Content Knowledge: Minimum Thresholds

All Min Max
Subject knowledge: Language
Teachers with ...
80% of knowledge equivalent to a 4th grader 66%  26% (Nigeria) 94% (Kenya)
Minimum knowledge for teaching 7% 0% (Mozambique, Nigeria,  34% (Kenya)

Tanzania survey I, Togo)

Number of teachers 3,770

Subject knowledge: Mathematics
Teachers with ...
Minimum knowledge for teaching 68% 49% (Togo) 93% (Kenya)

Number of teachers 3,957

Notes: The table reports minimum content knowledge indicators for teachers in grade 4 or who taught
grade 3 in the previous year in government schools. Language knowledge is computed for teachers
teaching language, and mathematics knowledge is computed for teachers teaching mathematics. All
individual country statistics are calculated using country-specific sampling weights. The average for all
countries, reported under the heading “All,” is taken by averaging over the country averages. Names of
the countries with the lowest (Min) and highest (Max) score for each item are given in parentheses. A
language teacher is defined as “mastering” the student curriculum if he/she scores at least 80 percent
on the tasks covered in the language curriculum up to grade 4. A language teacher is defined as having
minimum knowledge for teaching if he/she scores at least 80 percent on the grammar, Cloze test, and
correcting a student’s composition task of the language assessment. A mathematics teacher is defined
as having minimum knowledge for teaching if he/she scores at least 80 percent on the tasks covered
in the math curriculum up to grade 4. (So, for mathematics, the two measures—minimum knowledge
and 80 percent of knowledge equivalent to a fourth grader, are the same; for language, they are different.)
For country-specific estimates, see the Online Appendix.
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Table 2
Two Examples of Health Plans

Coinsurance Maximum
Plan type Actuarial value Deductible rate out-of-pocket limit
High actuarial value 90% $250 10% #1,250
Low actuarial value 70% #2,000 10% $4,500

Note: The actuarial value of our two example plans is calculated based on the sampling-weighted average
amount of spending the plan would cover for people in the Medical Expenditure Panel Survey data.
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Figure 2
Mean Effects of Smartcards on Leakage, by District
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Note: This figure shows average treatment effect of Smartcards on program leakage for each of the eight

districts in the experimental sample of Muralidharan, Niehaus, and Sukhtankar (2016). Error bars show
the 90 percent conffidence interval generated through a block bootstrap.
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Figure 1
Distributions of Measures of Experimental Scale
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Note: Figure shows the distribution of key attributes of “program evaluation” randomized control trials
published in selected economics journals between January 2001 and July 2016. The x-axis has a logrithmic
scale. For more detail on sample and variable construction, refer to notes for Table 1.
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Figure 3

“Leave” Vote Shares in Brexit Referendum
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Source: Regional data from the Electoral Commission. Demographic data from Lord Ashcroft Polls.
Notes: The geographic breakdown uses actual votes cast in the referendum. All other data on voting
patterns is from polling conducted by Lord Ashcroft Polls (2016) on the day of the referendum. See
http:/ /lordashcroftpolls.com/2016,/06/how-the-united-kingdom-voted-and-why/.
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Table 1
Language and Math Results—Bihar and Uttarakhand

Test Score (0—4)

Language Math
A. Bihar—Summer Camp
Treatment 0.12%% 0.085%*
(0.059) (0.050)
Control group mean 2.2 2.1
Observations 2,839 2,838
B. Bihar—School Year
Materials 0.027 0.051
(0.061) (0.051)
Materials, Training 0.064 0.017
(0.059) (0.049)
Materials, Training, Volunteer Support 0.20%#% 0.13%%**
(0.054) (0.046)
Control group mean 1.8 1.8
Observations 6,490 6,490
C. Uttarakhand
Materials, Training 0.030 0.038
(0.053) (0.042)
Materials, Training, Volunteer Support -0.012 0.0091
(0.044) (0.043)
Control group mean 2.2 2.0
Observations 5,645 5,646

Note: Pratham and the Abdul Latif Jameel Poverty Action Lab (J-PAL) conducted randomized
controlled trials testing the Pratham pedagogical approach when integrated with the government
school system in the states of Bihar and Uttarakhand. In the first intervention (Panel A),
remedial instruction was provided during a one-month summer camp run in school buildings
by government schoolteachers. Pratham provided materials and training for these teachers and
also trained volunteers who supported teachers in the classroom. The other three interventions
(Panels B and C) were conducted during the school year: The first model (evaluated only in
Bihar) involved the distribution of Pratham materials with no additional training or support. The
second intervention included materials, as well as training of teachers in Pratham methodology
and monitoring by Pratham staff. The third and most-intensive intervention included materials,
training, and volunteer support. In Bihar, the volunteers conducted out-of-school learning
camps (during the school year) that focused on remedial instruction for students directed to
them by teachers. As part of the materials-training-volunteers intervention in Uttarakhand,
however, volunteers worked in schools and were meant to support the teachers. Standard errors
in parentheses (clustered at the level of randomization). Test scores are computed on an integer
scale from 0 (nothing) to 4 (can read a story) in language and 0 (nothing) to 4 (can perform
division) in math. Regressions control for baseline scores as well as gender age, and grade at
baseline.

* % and *** mean significance at the 10, 5, and 1 percent levels, respectively.
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Figure 3
Share of Medicaid Enrollees in Medicaid Managed Care Organizations (MMCOs)
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Table 3
Language and Math Results—Haryana and Pradesh

Test Score (0—4)

Language Math
A. Haryana
Teaching at the Right Level 0.20%#* -0.0069
(0.023) (0.019)
Control group mean 2.4 2.2
Observations 11,963 11,962
B. Uttar Pradesh
Materials 0.045 0.053%%*
(0.030) (0.027)
Four 10-Day Camps 0.95%#* 0.81%##*
(0.030) (0.028)
Two 20-Day Camps 0.82%** 0.73%%
(0.031) (0.029)
Control group mean 1.5 1.7
Observations 17,254 17,265

Note: In the Haryana intervention, efforts were made to promote organizational buy-in, including
the creation of a system of academic leaders within government to guide and supervise the
teachers as they implemented the Pratham methodology; the program was implemented during a
dedicated hour of the school day; and all children in grades 3-5 were reassigned to achievement-
based groups and physically moved from their grade-based classrooms to classrooms based on
levels. The Uttar Pradesh interventions used the in-school “learning camps” model, with learning
camps administered primarily by Pratham volunteers and staff during school hours when regular
teaching was temporarily suspended. Standard errors are in parentheses (clustered at the level of
randomization). Test scores are computed on an integer scale from 0 (nothing) to 4 (can read a
story in language, and 0 (nothing) to 4 (can perform division) in math. Regressions control for
baseline test scores, as well as gender, age, and grade at baseline.

*, %% and *** mean significance at the 10, 5, and 1 percent levels, respectively.
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Figure 3
The Distribution of the Average Number of Pounds of Food per Share, 2005-2011
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Note: We present the distribution of food banks according to total pounds of food received per Goal
Factor (and remember shares received are proportional to Goal Factor) over the period 2005 to 2011.
The figure is normalized so that Pounds/Goal Factor has a median of 1.
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Figure 1

Medicare and Medicaid Enrollment: Public versus Privatized
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Note: This figure contrasts enrollment in pure public versus privately delivered insurance. The line that
starts highest shows enrollment in “single payer only” government insurance since the mid-1980s, excluding
enrollment in private plans for Medicare and Medicaid enrollees. The lower line shows enrollment in
publicly financed private plans through Medicare and Medicaid, while the additional line starting in 2006
includes enrollment for prescription drug coverage only through private Medicare Part D plans.
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Table 1
Summary Statistics: Program Evaluation Randomized Control Trials in Top
Journals, 2001-2016

Variable 25th % Median 75th % Mean SD N
Sample represents larger population? 0 0 | 0.31 0.47 29
Size of sampling frame 490 10,885 46,418 681,918 2,715,917 26
Units treated 289 5,340 29,325 13,564 18,224 29
Clustered randomization? 0 1 1 0.62 0.49 29
Mean size of randomization unit 1 26 99 167 477 28

Note: This table reports summary statistics for measures of experimental scale for randomized controlled
trials published in the American Economic Review, Econometrica, Journal of Political Economy, Quarterly
Journal of Economics, and Review of Economic Studies between January 2001 and July 2016 that we
categorized as primarily “program evaluations” (as opposed to mechanism experiments). Counting
metrics are in “primary units of analysis,” which we define as the level at which the studies’ primary
outcomes are measured (for example, the household). “Sample represents larger populationr” is an
indicator equal to one if the paper reports systematically drawing its evaluation sample from any
larger population of interest. “Size of sampling frame” is the size of the frame sampled (equal to the
size of the evaluation sample itself if no larger frame is indicated). “Units treated” is the number
of units treated by the organization implementing the intervention being studied. “Clustered
randomization?” is an indicator equal to one if randomization was assigned in geographic groupings
larger than the primary analysis unit, and “Mean size of randomization unit” is the average number of
primary analysis units per cluster (equal to 1 for unclustered designs).





OEBPS/Images/22.jpg





OEBPS/Images/28.jpg
Table 1

Teacher Absence

All Min Max
Absence from class 44% 23% (Nigeria) 57% (Uganda)
Absence from school 23% 15% (Kenya, Tanzania survey II) 45% (Mozambique)
Number of teachers 16,543
Scheduled teaching time 5h 27m 4h 21m (Mozambique) 7h 13m (Uganda)
Time spent teaching 2h 46m 1h 43m (Mozambique) 3h 10m (Nigeria)
Number of schools 2,001
Orphaned classrooms 33% 24% (Togo) 45% (Uganda)
Number of schools 1,647

Notes: The table reports the absence rate for all teachers in government school, the scheduled teaching
time, actual teaching time, and share of orphaned classrooms for all government schools. All individual
country statistics are calculated using country-specific sampling weights. The average for all countries,
reported under the heading “All” is taken by averaging over the country averages. The names of the
countries with the lowest and highest score for each item are given in parentheses. Teachers are marked
as absent from school if during the second unannounced visit, they are not found anywhere on the
school premises. Otherwise, they are marked as present. Teachers are marked as absent from class if
during the second unannounced visit, they are absent from school or present at school but absent from
the classroom. Otherwise, they are marked as present. The scheduled teaching time is the length of the
school day minus break time. Time spent teaching adjusts the length of the school day by the share of
teachers who are present in the classroom, on average, and the time the teacher spends teaching while
in the classroom. The orphaned classrooms measure is the ratio of the classrooms with students but no
teacher to the number of classrooms with students with or without a teacher (not collected for the pilot
countries). For country-specific estimates, see the Online Appendix.
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Table 3

Example Simulations of the Effect of Introducing Choice Relative to Baseline with

Only the High Actuarial Value Plan Available

Average change in per-person
consumer welfare

Share of How the

Manrket uninformed uninformed Healthy ~ Unhealthy Empirical pattern
environment  choosers choose Owverall lypes types in equilibrium

Market fully unravels so all

0% — -$127 $25 -$449  choose low actuarial value

plan.

Plan selection by health type,
No . mitigated in part by random
regul;-mon: errors. Moderately elevated
Preminms 50%  Randomly  -$78 $31 -$310  premium differences between
reflect plans. Both plans selected
average by some informed and some
costs of

people who
enroll in
that plan.

uninformed choosers.

Plan selection strongly related
to health type and large

Nonrandom: . . .
50% inattention  —$59 $151 _$505 resulting premium dlffe-rences
heuristic between plans. Onl}f unin-
formed select the high actuarial
value plan.
Plan selection strongly
related to health type. Low
0% _ $9 $49 _$60 actuarial value plan attracts
the unhealthy types as well as
Regulation healthy types who are highly
and risk risk averse.
adjustment:
premium Plan selection by health type,
il erences 50%  Randomly  -$27 $27 -$143  mitigated in part by random
between -
plans fixed
for average
population Same as the fully informed
Nonrandom: case because the inattention
50%  inattention $9 $42 -$60  heuristic is appropriate to the
heuristic market environment in this

case.

Note: Authors’ calculations based on simulation described in the text.
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Figure 2
Estimated Welfare Effects of Brexit
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Source: Dhingra et al. (2017).

Notes: Estimates give the permanent percentage change in income per capita that has the same welfare
effect as Brexit. In the optimistic scenario, the UK remains in the Single Market following Brexit. In the
pessimistic scenario, UK-EU trade is conducted under WTO terms. See Dhingra et al. (2017) for details.
The labels on the x-axis are World Bank country codes. ROEU = Rest of EU; ROW = Rest of World.
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